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i
	 For	a	fuller	explanation	of	what	we	mean	by	‘authentic’	in	this	context,	see	Trevitt	and	Stocks	(2012)	
Signifying	authenticity	in	academic	practice:	a	framework	for		better	understanding	and	harnessing	portfolio	
assessment,	Assessment	and	Evaluation	in	Higher	Education,	37:2,	248-9.	It	is	also	possible	to	see	a	connection	
between	our	work	in	that	paper	and	David	Kember’s	writing	on	coding	and	assessing	levels	of	reflection.	Some	
of	his	criteria	for	‘critical	reflection’	might	also	apply	to	what	we	consider	to	be	‘authentic’	accounts	–	in	
particular	we	would	see	evidence	that	a	candidate	has	“conduct[ed]	a	critical	review	of	presuppositions	from	
conscious	and	unconscious	prior	learning	and	their	consequences”	leading	to	“a	transformation	of	
perspective”	as	a	good	indicator	that	the	portfolio	is	truly	representative	of	the	learner’s	journey	(Kember	et.	
al.,	2008,	374) 
 
ii	 	In	compiling	this	table,	we	found	it	useful	to	consider	the	list	of	questions	proposed	by	David	James	
(2014,	165).	He	suggests	that	his	questions	might	help	course	teams	who	are	designing	new	assessment	
practices	to	understand	the	learning	culture	in	which	they	function,	but	they	have	also	been	useful	in	helping	
us	to	understand	the	disjunction	between	the	broader	learning	culture	within	which	our	participants	work	and	
the	demands	we	place	on	them	as	they	learn	about	academic	practice. 
	
iii	 	As	suggested	earlier,	the	course	convenor	(who	has	overall	responsibility	for	the	course	and	how	it	is	
assessed)	may	be	the	same	as	the	course	tutor	(ie	the	person	who	delivers	the	course),	but	they	might	also	be	
different	people.	
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